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eventual change in method will therefore be to make the curriculum conte
flexible to reflect the necessary changes encountered in such a learnin
process. This has always been the reason why curriculum specialists of cours
content are quick to identify the areas that need to be improved upon in eac
discipline, in order to streamline the process of change into the input whic
invariably determines the output. It is therefore in the light of this that we wil

look briefly at the various methods used in the teaching and learning of thes
modern languages.

The very first was known as the traditional or classical method and it sought to
facilitate the process of foreign languages teaching through the aspect of

translation in grammar. Here, language was considered a totality of rules to be.

compared with the ones in the mother tongue of the learner. According to Puren
(1988), the basic strength of this method was seen in its paving the way for the
emergence of other methods in the future. Its shortcomi ngs were found in what
Besse (1980) described as the grammatical limitations of learners and the
artificial nature of the sentences used in teaching these languages. This
method experienced an internal revolution which resulted in the direct method.

The direct method on its part is historically considered the first systematic
approach to the teaching of modern languages. It resulted from the need to
have an appropriate medium of communication to facilitate and encourage
existing socio-economic, political, cultural and touristic relations, This approach
taught grammar through the observation and comparison of the forms of the
languages involved and gave priority to oral expression alongside phonetics. It
followed the line of the natural approach in the teaching of foreign languages by
observing the process of how a child acquires its mother tongue. It envisaged a
break from the past but was limited in implementation because of the over

inflation of lexical items and the uncontrollable use of mother tongue structure
inthe foreign language.

Afterwards, the active approach gathered momentum in its presentation of a
blend of the traditional and direct methods, to strike a balance, because it was
no longer acceptable for a single method to be in use in foreign languages
teaching. The blend eventually came in the form of an intensive repetition mode
of teaching grammar and vocabulary, though later the repetition took an
extensive view cnthe language structure.

The audic-oral / audio-visual methods will take over from the active. The former
emerged during the Second World War and drew inspiration from behavioural
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beginners ¢a" be found in German verbs like “trinken’”, “tanzen”, and “singen”

asseen in thesesentences:
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i) lch trinke gern Wein
ii) Ertanztim Zimmer
iii) Erika singtin der Kirche

I the above sentences, for the Nigerian learner who already possess such
background conception of the verbs to drink, to dance and to sing in his
lnnguage of departure, English, it will be easy to match the action expressed in
the verbs and what is named to ignite situations of communication, making use
uf the cognitive ability which merges the two together, since the same mental
picture exits in the faculty of the learner. This will therefore enhance steady
progress in the process of acquiring German. Nevertheless, it has to be stated,
und clearly too, that the relationship between the intention to communicate and
the realization of communication is quite a complex one. The suggestion
therefore in such cases is for the learners to be initially guided towards familiar
communication areas like those of the family, school and leisure, which will
ordinarily excite learners, so that they can be consolidated and later moved to

much more complex ones.

Application of the Approach

In this section, we will propose that this approach be applied to the UNN
experience in order to achieve the twin abjective of acquiring German and also
achieving competence in communication which is required of those who go
through the course content and duration of study of the Department of Foreign
Languages and Literatures U.N.N.

Firstand foremost, the principal objective of the approach will be to produce in
the course of student-lecturer interaction in four years an appreciable
knowledge of the language content of the programme, which leads to the award
of BA German and BA German / French, and also to impart skills necessary to
make the students communicate appropriately wherever the need arises. This
will then answer the questions of if and how the students put to good use the
linguistic resources available to them during and after their stay in the
university. In the UNN experience, a couple of texts are presented to the
students as guides to what has been stated above. They include; “Deutsche
Sprachlehre fur Ausléander”, “Auf Deutsch gesagt”, “Deutsch 2000", "‘Deutsch
Aktiv' “Lernziel Deutsch”, *Stufen”, “Themen, Themen neu”. But, to a large
extent, they are presented more or less from a rather foreign optic with very little
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local colour or contentand most of the examples or situations are linked to every
day life in Germany or Europe, so much so that competence in terms of

situations of communication becomes hindered, particularly with concepts that.

are unfamiliar like the seasons of the year in Europe and the names of food
items not found in Africa. In making a case for the inclusion of local contentin

texts used to teach German in Africa to facilitate communication amongst the

non natives, the Teachers of German in Africa during their Congress in Yaoundé
Cameroon in 1989, had insisted, as narrated by Arndt Witte (1992:27), in his
article “Der Deutschunterrichtin Nigeria anders als anderswo” that:

Das sprachliche und kulturelle Referenzsystem der
afrikanischen Student(in)en muf3 systematisch in den
Deutschunterricht einbezogen werden (Kulturkontrastivitat
bzw. Ankntipfbarkeit)

This means that for the students to easily communicate in German there has to
be an introduction in the texts to be used, aspects of their every day
experiences. This will generate the additional advantage of enhancing their
quest to always interact with one another in the language both in and outside
the class room, since the terrain will become a rather familiar one. In addition to
this, there should also be, atalltimes, available pedagogical materials like good
text books, magazines, video films, computers and audio cassettes, in fact a
kind of multi media arrangement can be put in place, which should have a bias
in the direction of self training because of the shortsupply of the necessary man
power. The supply of power to facilitate the use of electronic gadgets should also
not be overlooked.

Secondly, it will be noticed that this approach serves to remove the fear usually
associated with making mistakes when learning how to communicate in a
language which is notyours. Thus, the students can perform more on their own
by correcting one another in the absence of the teachers, thereby bringing them
to'a level whereby they will try to understand the structure of German without
recourse to that of English, their language of departure. The progress evaluation
level can then give room for external assessment from the teacher during
normal teaching hours. To elaborate more on this we will use the following
example to present a typical situation with beginners.

Objective

To acquaintadult beginners with communicationsituations in German

§ presents a situation of introducing oneself. Emphasis w

b= brought home to make the students

ill be on the name,
rents and place of residence. This mﬁmm.m takes
our, so that the German to be monc:.m.a can
feel relaxed during their presentations.

place of origin, profession of pa
11 consideration a strong local col

For non-beginners . . :.
w:ﬁ will consolidate the aspects of introduction which they are familiar with,

and also continue with dialogues which have 10 do with their every day
sxperiences (school, family, leisure, and house)

Stage two
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take advantage of suchin expressingthemselves. X

hat will ignite communication
assette. The idea will not be
Il be said, butto an extent,
movements in the

In support of aforementioned, Behme (1992:10) says it is possible because:

""|ch gehe von den theorischen Prémissen aus, daR mvﬂ.mo_ﬁ: als xmﬁnm_ﬂ. N”
verstehen ist“. With such as background, aoauﬂme:m_o: in communica _oa
situations can progress from the individual to situations of two, then ﬁ.:mm m%
thereafter the class can be divided into little dialogue groups o *mo___;mﬁ_m %m
process amongst the students. This will help the maca.mﬁm to apply oo:m“uQ o%
rules grammar which the teacher explains atthe c.mm_::_:.mﬂ mmosjzmé mmw_mm
The implication is that the rules will be properly internalised as .H mw. wamca
them inspeechwith one another pavingthe way fora better usage inthefu ;

say that the implementation of
d that its inclusion in the
only be made possible

At this stage, it will justbe statingthe o_uiocm to
this approach is learner oriented and ﬂﬁ:&% an
method already in use in our Department in Nsukka can
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— abroad programme at the Goethe Institute Lagos Es.ma the students leave
L4t with great distances from one another is m<mg:5m but mq ma,..m:ﬁ.mmm.
.11 a situation does not encourage the normal student _:ﬁmﬂm%o: sessions
.Mw:..ma after lecture hours. This therefore speaks <c_c3mm. in .REoE o.ﬂ the
Sinimunicative approach inthe teaching of German in our _:m.ﬁ_d.;_o:m of higher
=5iningand particularly at UNN, becauseitis an idea whose time has come.

through the input of curriculum planners in their elaboration of the course
content to accommodate it. Here curriculum is taken to be what Brubacher
(1961.155) considers the “grounds which pupils and teachers cover in order to
reach a goal cr objective of education”

In the University of Nigeria Nsukka where the current curriculum of modern
languages teaching is under review, our findings have shown that the reason
behind the move, is the need for a practical communicative approach, that will
lead the students to a higher competence in communication in the languages
they are studying. This is because, such a method has the tendency of aligning
itself with the accumulative cyclic teaching technique, which encourages to a
large extent, both linguistic and communication competence to achieve the
purpose of language acquisition.

Conclusion

In view of the reasons advanced to support the use of the communicative
approach inlanguage teaching and acquisition, we will suggest thatit should be
given priority in future curriculum planning, This is because there are examples
of its application which have produced the desired effect of propelling not only
introvert students but also others, to a good command of the language in
situations of communication. Going by our findings in recent years on the
performance of students of French in the Department of Foreign Languages
UNN before and after their participation in the year abroad programme at the
Nigerian French Language Village in Badagry, the result shows that a greater
percentage of them start to communicate and alsc perform better in situations
of communication after the immersion package, otherwise known as the “Year
Abroad Programme” . In the French Village, the communicative approach serves
as the method of teaching and acquisition of French. The stress areas are the
oral and written communication aspects, particularly as the students all stay
together within the confines of the village. The situation becomes more
disturbing for those studying German, now that they can no longer go to
Germany for the mandatory third "year abroad programme”. This means that
students who are undertaking the combined honours programme in Frenchand
German may not have the expected communicative competence in the
languages after four years of study in the university. The result has always
spoken for itself in terms of an overall low output when itcomes to the quality of
those who eventually graduate. To further complicate issues, the situation of the
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